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Acknowledgement of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where
our centre is located and recognise their continuing connection to
country. We pay our respects to Elders past and present, and extend
that respect to all Aboriginal peoples.

Context
Service Context
Riverview Preschool is a full-time centre located in Salisbury Downs in the Northern Adelaide Region. We currently have 39 children of which 33% are
receiving Preschool Support for various additional needs ranging from Speech and language difficulties, Autism Spectrum Disorder, Global Developmental
Delay, specific medical conditions and Behavioural Needs. Children who are identified as having these additional needs are provided support through the
Preschool Support Program. Outside agencies are also involved in the decision making and support process if necessary. Over 48% of our children are Bilingual,
many with their home language as their first language. We provide a Bilingual Support Program for children who are highlighted as requiring additional
support for the use of English in the Preschool Environment. At this stage we employ bilingual support for languages including, but not limited to; Kurdish,
Khmer, Nepalese, Persian, Farsi, Dari and Hazaragi.
We offer an integrated Occasional Care program which runs a morning and an afternoon session on both Tuesdays and Thursdays each week for Under 2 and
Over 2’s. The Occasional Care program allows children to attend a short session prior to attending Preschool to develop familiarity with the staff, routines and
learning environment.
Our focus for 2021 is developing our children as proficient communicators through the development of their language, vocabulary and literacy skills. We
implement our literacy program through the Jolly Phonics, Heggerty and Book-based learning approaches and programs. We also engage in Ann Baker’s 4 Top
5 of Numeracy to develop the children’s understanding of a range of mathematical concepts.
Another focus for 2021 is the Continuity of Learning between Preschool and School. We believe it is important for children to feel safe and supported through
their transition to Preschool therefor we have created a Plan which details the steps taken for a more successful transition. We are consistently
communicating, visiting and engaging with Riverdale School including; walks, library visits, joint/aligned Professional Development and joint ‘special’ days such
as Sports Days and Easter Parades.

Riverview Preschool Website: www.riverviewpreschool.sa.edu.au
Email:dl.2625.director@schools.sa.edu.au
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as
an additional document via the Comment option under the Tools tab

The philosophy of Riverview Preschool is based on the image of the child as a strong, capable and inquisitive global citizen. We provide a vibrant and
flexible environment that is rich in choices and provides dynamic opportunities for learning as both individuals and as part of a group. Our Preschool
learning environment enables children to feel safe and secure to promote exploration, discovery, challenge, and an understanding of our natural and
physical worlds.
Riverview Preschool promotes holistic development and high expectations for children across all developmental areas though our child-centred
curriculum. Our curriculum involves intentional teaching and spontaneous learning which is informed by the Early Years Learning Framework and the
Department for Education’s Literacy and Numeracy indicators. Programming of learning incorporates a balance of child-led and educator influenced
opportunities as well as relevant family, social, cultural and community events. Through the implementation of the Preschool Quality Improvement Plan
(PQIP), we provide opportunities for children to develop their literacy skills to become proficient communicators. We use the Literacy programs; Heggerty,
Jolly Phonics and Yakka Tracker to develop children’s use of language to communicate. We foster and extend children’s language through the use of
open-ended questioning and tiers of vocabulary. We have respect for diversity by acknowledging the cultural backgrounds, languages, values, and
contributions of all families in our preschool and the surrounding community, including Aboriginal and Torres Strait Islander cultures. At Riverview
Preschool we promote honest and open communication with our families, respecting their rights and opinions and encourage family involvement in the
preschool curriculum. We embed the benefits of indoor and outdoor learning environments, utilising the experiences of using natural materials,
open-ended play opportunities and exploration which develops a sense of connection to the natural world around us.
We closely collaborate with Riverdale School and have created a continuity of learning plan. This creates a strong connection with the co-located school to
promote a supported and successful preschool to school transition process. This process begins at the start of the preschool year, and continues into the
Early Years of school through cross-site visits and joint celebrations (e.g. Parades, book week and sports day).
We also encourage intrigue, exploration and curiosity through messy play. Encouraging children to explore the world around them using their senses.
Messy play helps developing brains bridge nerve connections, as through the use of sensory material children create hands-on, self-directed and
self-centred play.

Updated July 2021
Review Jan 2022
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
Exceeding theme 1Educators work collaboratively to support a model of curriculum decision making, planning and assessing, the EYLF practices and principles, and Play-based influences underpin educators pedagogy (1.1.1).
Educators draw on their knowledge of each child and documentation to review and access how children are meeting the necessary learning and developmental outcomes (1.1.1)(1.1.2)(1.1.3). Children are
represented through the curriculum and planned learning experiences (1.3.2). We have a strong balance between group times and uninterrupted play times with opportunities for intentional teaching
throughout the day (1.1.3). Children's voice is represented through the curriculum within small group times, learning stories, the program floor-book and project work. Staff provide intentional teaching
opportunities to scaffold children's learning (1.2.3). We have a balance between observation and facilitated play in both the inside and outside environments (1.2.2).
The staff have adopted the combined mediums of digital and physical artefacts in the collection and management of children's portfolios (1.3.3). Literacy and numeracy data is collected to track and monitor
children’s progress and to identify appropriate intervention if needed (1.2.1)(1.3.1)(1.3.2). Assessments include the use of tools such as PASM, Ann Baker's Four Top Five of Numeracy and Yakka Tracker (1.1.3)
(1.1.1). Children discuss their prior learning and how they contribute and share ideas about what they know/want to know through documentation, small group work and incidental discussion (1.2.3). Our
documentation captures children's voice and seeks their direction for future learning; explores critical reflections, values the children's input and voice (1.2.3)(1.3.2).
The educators change the indoor and outdoor learning environments every two weeks based on a combination of staff-lead programming and children’s voice to ensure the environment is the third teacher
resulting in an inviting learning environment which makes children feel safe, secure and supported (3.1)(3.1.1)(3.2.1).
Staff document children's voice and learning through the use of a floor-book. Learning stories, quotes from children and annotated photos allow for parents, carers and families to see learning that is undertaken
(1.3.1) (1.3.3).
Staff implement the Heggerty and Jolly Phonics literacy programmes each morning to build children's literacy understanding/knowledge. The foundational Phonological awareness and Phonics skills are then
continued at Riverdale Primary School to promote continuity of learning (1.3) (1.1.1).
Exceeding theme 2Educators ensure the rights of every child including religious, cultural, family diversity and special rights are catered for (1.2.2). Educators ensure all children’s needs are met using a variety of learning supports,
and implementing One Plans, Bilingual Support and Preschool Support where necessary (1.3.1)(1.3.2). Educators use their knowledge of all children and meaningful engagement with families and communities to
support children's engagement and participation in the curriculum (1.3.3). Educators have developed assessment tools that suit the needs of the site for example; a vocabulary assessment tool which the words
are taken from the current book-based learning book. (1.1.1) (1.3.1)
Exceeding theme 3 Educators acknowledge parents are the first educators of their child, and participate in open communication with families through face to face conversations, phone calls, SMS, emails. (1.3.3)(1.1.2).
There are multiple opportunities for children and families to contribute to the curriculum such as joining the governing council, adding to children's portfolios, email/paper copy and conversations with staff
(1.1.2)(1.3.3).
Staff ensure the diverse needs of all cultural backgrounds are supported throughout the curriculum. We encourage families and communities to share their cultures with us through celebrations, conversations
and engaging with families.
Staff, children and families work collaboratively to implement a range of culturally diverse learning experiences using resources and artefacts that are respectful, appropriate and ethical (1.2.1)(1.1.3).
Aboriginal culture is embedded in in our centre practices through a range of books, learning experience and our Acknowledgement of Country. To guard against tokenism, we believe that Aboriginal and Torres
Strait islander culture should be embedded into Preschool curriculum and environment at all times, not only during celebrations such as NAIDOC and Reconciliation week. However, as a staff team we still
highlight the importance of these celebrations (1.2.2).
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2. Practice is informed by critical reflection
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Quality Area 2: Children’s Health and Safety
Exceeding theme 1Information about each child's health, dietary, cultural or other needs are shared with all staff and are displayed along with a photo of each child in the kitchen. Families are asked to share all medical and health needs
on enrolment or as soon as practically possible. Each child has a named container with a photograph of the child which contains their medication and Health Care Plan/Health Support Agreement/Safety Risk
management plans. These are also taken whenever we leave the Preschool site (2.1.2).
Medication is clearly labelled and a spare asthma pack and anaphylaxis Epipen are kept on site in designated storage areas in-case of an unexpected incident where medication is required (e.g. requested by paramedic
on phone), and are replaced when expired or required. Parents are asked to complete a Medication Administration Consent, should medication need to be provided. A record of administration is completed by staff
when required (2.1.2). First aid boxes are audited and replenished regularly to ensure staff have access to all necessary first aid equipment (2.1.2).
A nappy changing area is available. We record nappy changes in our logbook, located near the nappy changing area. The area also contains visual reminders for staff and necessary items for hygienic purposes (2.1.2).
Staff provide opportunities for children to rest during uninterrupted play e.g. literacy corners, quiet spaces and cushions available for children. Educators provide relaxation experiences and mindful activities during
group times (2.1.1). COVID-19 practices are employed at the centre as per South Australian Government recommendations (2.1.2).
Hygiene practices are promoted daily by explicitly teaching children about effective hygiene practices such as: washing hands or using hand sanitiser before eating, and after toileting or blowing their nose (2.1.1)(2.1.2).
Parents are informed regarding infectious diseases and provide documentation on MyGov immunization at enrolment and reminded to provide an update when applicable (2.1.2)(2.1.1).
Nutrition and food policies promote healthy eating. We engage meaningfully with families to educate them around healthy choices for children's snacks and lunch. Children are supported to develop a strong
understanding and ability to critically reflect on healthy eating through education, healthy cooking activities and growing our own produce. Additionally, planned shared snack and cooking experiences provide an
opportunity for children to experience a range of potentially unfamiliar nutritious fruits and vegetables.(2.1.3)
A range of physical experiences for children are programmed for planned and spontaneous play where children are encourage to participate. During planning/programming meetings, the outdoor environment is
planned for to ensure age-appropriate and safe gross motor experiences are planned. These experiences may include but not limited to; climbing obstacle course, gross motor games on the grass and ball games. (2.1.3).
Exceeding theme 2Benefit/Risk assessments are conducted for all excursions and incursions. Children are actively involved in the Benefit/Risk assessment process and encouraged to add their own suggestions to minimise harm from the
risks (2.2.2).
Educators have current First Aid, CPR and Asthma/anaphylaxis training. The expiry dates on these are monitored to ensure all staff certificates are relevant (2.2.2).
All first aid performed is recorded and given to parents to observe and sign. A copy is given to families and a copy is stored in the child's individual file. Parents are informed immediately via phone call of any major
incidents e.g. bee sting, head injury, or sickness. Families are then given the option to collect the child from preschool, or stay at preschool and be monitored by staff where applicable (2.2.2).
Hats are mandatory when the UV is 3 or above. Children are involved in checking the UV levels each day to ensure appropriate protective clothing is worn. Sunscreen is applied each day when the UV is 3 or above.
Children with allergies/sensitive skin provide their own sunscreen and will need to provide a letter from the Doctor stating they need their own sunscreen. Staff and families will then complete a Health Support
Agreement in compliance with the Department's medication policy (2.2.2).
Lock-down and Evacuation procedures are explicitly taught to all children and practiced each term (2.2.2).
All children are signed in and out of preschool each day by a staff member/family. The number of children in attendance is recorded and updated regularly to ensure all staff are aware of children on-site. Families are
able to negotiate flexible pick-up and drop off times if required (2.2.2)(2.2.1).
Staff have created and implemented a roster to ensure supervision across both the indoor and outdoor learning environments. Staff communicate effectively when leaving or moving to different areas to allow for
coverage of all areas (2.2.1). Teachers have received training and deliver the Child Protection Curriculum, ensuring to be vigilant in noticing signs of abuse/neglect and document observations(2.2.3).
Exceeding theme 3SAPOL, MFS and Ambulance services visit the preschool to share the message of safety to the children (2.2.3)(2.2.2).
Families have the opportunity to access the CAFHS nurses for their Preschool Appointment. Staff also inform families of local CAFHS appointments if they are unable to make the scheduled date at Preschool (2.1.2)
(2.1.3)
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Quality Area 3: Physical Environment
Exceeding theme 1We meet Australian standard, AS 4685;2014/part 0 playground equipment and surfacing AS 4422;2016 playground surfacing.
AS 4685 is applied to nature play elements incorporated in the playground e.g. it may not be practical or desirable to place barriers or hand rails on logs or boulders (3.1.1).
Children are supported to extend their own play episodes by requesting resources or equipment (3.1.1)(3.2.1).
Staff critically reflect on the environment ensuring they are responsive to change in regards to indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including
supporting the access of every child (3.2.3). The environments are developed to engage children in exploration and experimentation. These environments include a large stage area for
dramatic play, a mud pit, sand pit, water course, obstacle challenge for gross motor development and a veggie patch with a chicken coop (3.2.1)(3.1.1)(3.2.1)(3.3.2)(3.2.3).
Staff are observant and respond immediately to any hazards and are all responsible for reporting WHS faults and hazards to the Director. The Department's Daily Inspection guide has been
adapted into a checklist for staff to complete each morning before the families enter the site (3.1.1) (3.1.2).
Our Nature Play area maximizes the potential of the outdoor learning environment and learning opportunities. Our families, local community and Governing Council are consistently
engaged in the redevelopment and maintenance of our Preschool Outdoor Learning Area (POLA)(3.2.1)(3.1.1)(3.2.1)(3.3.2)(3.2.3).
Loose parts and collage adjuncts support the sites goal of sustainability (3.2.3).
Cooking, care of the veggie patch/garden and various creatures support the children's respect for the environment (3.2.1).
Exceeding theme 2Learning environments promote opportunity for the preschool and occasional care children to integrate during the day (3.1.1)(3.1.2).
Learning environments are specifically planned to provide children with both quiet and active learning opportunities, with spaces that suggest individual, small group and large group
experiences (3.1.1)(3.1.2).
Embedded in our service is the responsibility of staff to support children to extend their play episodes with appropriate resources and equipment (3.1.1).
Open ended materials with a variety of adjuncts are increasingly introduced into children's play throughout their time at preschool. This encourages children to be creative in their play and
to encourage and support safe risk-taking (3.1.2).
All equipment is stored in an organised and safe manner. Equipment is clearly labelled, and heavier items are stored at waist height to minimise manual handling injuries. Resources are
regularly audited, minimum once per year and inspected for wear and tear and either repaired or thrown away when applicable (3.1.2.).
Exceeding theme 3Building and preventative maintenance is managed through Spotless Facility Management. At the end of the term schedules are checked to ensure all work has been completed. Items not
completed are followed up with our Preschool facility manager. Regular maintenance and upgrade work are funded through our Preschool budget and entered through the FAMIS system.
The Preschool also uses the Business Manager Web portal for the management of WHS (3.1.2).
The site is secure with window locks and self-closing gates. Security fences of 1.8m height have been installed around the perimeter. The front door has a safety fence around it to create a
second catchment area (3.2.1).
Facilities are designed to ensure access and inclusivity of all participants and every child, including children with additional needs and cultural and specific needs (3.2.1).
Governing Council is involved in decision making to support maintenance and the development of all resources (3.1.2). Educators share sustainable practices thorough teaching and
modelling (3.2.3). Resources are maintained in a site developed safety management system, these include maintenance routine inspections, inspection checklists, risk assessment
management, documentation and certification, records of incidents and injuries, and inventory (3.1.2).
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Quality Area 4: Staffing Arrangements
Exceeding theme 1Staff meet the qualifications of relevant clearance required by the National Regulations; teachers are registered with the TRB of S.A.
Early Childhood Worker 1 staff have completed certificate III in children's services. Early Childhood Worker 2 staff have completed Diploma in Early Childhood Education (or
equivalent) (4.1.1).
Staff have knowledge of the Professional Standards which are embedded in service operations.
This includes information on timetables, individual children's health care plans, needs, policies, routines, emergency processes and other WHS procedures (4.1.1).
Staff complete assessments and engage in both individual and whole site professional development. Whole site professional development promotes continuity between the site.
Staff also encourage and support meaningful engagement with families and communities (4.2.1).
We have implement a shared leadership model and staff promote a positive staff learning and working culture. Staff have worked extensively on our Philosophy statement to
include shared values (4.1.1).
Adult to child ratios are maintained throughout the day. Extra staff are employed to provide specific programs (4.2.1).
Staff create and maintain positive, respectful relationships with each other and promote a supportive and inclusive working environment. Staff challenge and extend each other's
thinking and knowledge professionally and acknowledge and value individual attributes (4.1.1).
Practice is guided by our site's philosophy, policies, code of conduct, DfE code of ethics, Governing Council Constitution, National Regulations and National Quality Standards, and
Early Childhood Code of Ethics (4.1.1).
The site supports all staff in undertaking professional learning as targeted within the PQIP and the Learning Improvement Goal Plan (4.1.1).
Staff ensure consistency and continuity of staff by accessing regular relief teachers and ECW's for absent staff (when possible). This ensures children feel safe, secure and
supported in established and familiar relationships (4.1.1).
Employees are aware of the Dealing with Concerns and Grievances policy and the Employee Assistance Program. The DfE Parent guide is available to families via the parent
information board and Preschool website (4.2.1)(4.2.2).
Exceeding theme 2The team develops shared, transparent values and directions, and set goals and targets for the year based on critical reflection, evaluation of site programs, data, and children's
individual specific needs. This then formulates the Quality Improvement Plan. Parent opinion surveys, governing council reports and partnership direction also guide the
improvement goals (4.1.2)(4.2.1). Educators roles and responsibilities are reviewed each term (4.2.1). All educators complete the online Code of Ethics training through Plink.
Performance Development Plans are completed twice yearly. This reflects personal and site goals and career aspirations. Recording is uploaded to HR (4.2.1)(4.2.2).
Exceeding theme 3An Induction folder has been created for all staff, relief staff and volunteers to inform of daily routines, rosters, expectations, guide practice, and develop relationships with
educators and children (4.1.1).
Educators build relationships with families and members of the community to work together. This is achieved through Governing Council meetings and informal conversations
and events (4.2.1).
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Quality Area 5: Relationships with Children
Exceeding theme 1We believe in the importance developing and maintaining positive relationships between educators and children and this is embedded in our everyday
practice aligning with the EYLF principles and practices. Our educators build, encourage and foster secure, respectful and reciprocal relationships with
children, by listening to the children, taking cues from their non-verbal behaviours, and responding to their needs emotionally, physically and
educationally (5.1)(5.1.1)(5.1.2).
Through critical reflection educators support children to develop their sense of security, independence and self-confidence (5.1.1). Educators use
strategies and practices to develop dispositions for learning and explicitly teach children about self regulation and conflict resolution skills (5.1.1)(5.2.1)
(5.2.2).
All children are encouraged to respect differences, individuality and uniqueness through modelling, reciprocal positive behaviours, shared experiences
and values. We develop meaningful engagement with families and communities by providing and supporting an inclusive, safe and trusted space (5.1.2)
(5.2). A sense of belonging is promoted throughout the centre by displaying children's photos, profile folders, name cards and named trays and by
encouraging children to provide input into their learning (5.1)(5.1.1).
Exceeding theme 2Educators participate in current professional learning SMART (Berry Street), RAN training and Code of Ethics (5.2.1)(5.2.2).
Pedagogical strategies are then implemented, reviewed and amended regularly (5.2.1)(5.2.2).

Exceeding theme 3Staff focus on the well-being of all children and support children's transition to school by implementing strategies for children to become familiar with
their school environment including; regular informal visits to the school during the Preschool year and formal transition visits (5.1).
Excursions/incursions are planned to meaningfully engage children with their local community and community members (5.2.1).

Page 8 of 16

Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities
Exceeding theme 1Meaningful engagement with our families and communities is important to our service and is achieved through our programming and documentation
floor-book, newsletters, parent/teacher interviews, phone calls, emails and daily face to face conversations. The information from these communication
sources contribute to the service decisions and distribution of information to the necessary stakeholders (6.1.1)(6.2.1).
A family information folder, that is given out at enrolment informs families of the day to day operations of the service, allowing for families to provide
personalised information on their individual child or children (6.1.1)(6.2.1).
One Plan's are developed to support children with significant needs, in conjunction with family support services and staff (6.2.2).
Children's portfolios document each child's individual learning journey and are sent home with the child at conclusion of their preschool year (6.1.3).
Children are regularly included in Riverdale Primary School events, including, sports day, book week, library and transition visits.

Exceeding theme 2Department for Education parent surveys are provided to all families and the information collected is included in the annual report (6.2.3)(6.1.2).
Parent feedback assists with future planning and decision making (6.1.1)(6.2.3).
Our site is part of the Hollywood Lakes and Gardens partnership which provides opportunity for critical reflection on children's learning outcomes and
training opportunities across local school and preschool sites (6.2.3).
Exceeding theme 3Through Governing Council parents have the opportunity to be involved in planning and implementing community events and assist with site
improvements (6.2.3)(6.2.2).
Educators are available to converse with families via face to face communication, email and phone calls to discuss their child's well-being, progress and
any other concerns. We informally and formally document children's learning. As per our formal documentation, each child is given a summary of their
first term at preschool and a Statement of Learning is completed in term 4 of each year and a copy is made available to the parents and perspective school
(6.1.3).
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Quality Area 7: Governance and Leadership
Exceeding theme 1We have an empowered and well-informed Governing Council in place. Our arrangements for site governance are reviewed annually, and all Governing
Council members are made aware of the professionalism required, Code of Conduct, Standing Orders and Constitution. Governing Council is elected
annually. This platform ensures meaningful engagement with families and communities (7.1.1)(7.1.2).
The staff team utilises regular Temporary Relief staff for consistency and for the continuation of relationships with children (7.1.2).
A finance Officer reports to the Governing Council in regard to budgets, Profit and Loss, Statements, and payment of invoices (7.1.2).
Exceeding theme 2The teaching staff all share responsibility for curriculum planning, including the design of the term curriculum outline. All staff contribute to curriculum,
and the coordination of the learning program, promoting a sense of ownership and individual accountability. This process aims to embed critical reflection
throughout service operations (7.2.3)(7.1.3).
Our statement of philosophy has been developed as a staff team and is reviewed annually as part of our site self-review process. Ensuring that it reflects
current pedagogy and the priorities of the site. We are confident that our statement of philosophy is embedded in our practice (7.1.1).
The Director receives formal feedback on professional development plans through their line manager, and additionally engages in group development
conversations within the Partnership. Staff have regular conversations and develop their own professional learning plans. A strong emphasis is put on
personal and professional growth. The staff team engages in joint and individual professional development based on site needs (7.2.2)(7.2.1).
Educators regularly complete professional development/training to improve practice, regardless of current knowledge and skills. We reflect on our own
learning and professional development goals, discussing identified strengths and training needs with the Director (7.1.2)(7.2.1)(7.2.2)(7.2.3).
Workloads are managed with proactive balance between child and family outcomes and educator health and well-being (7.2.1).
Educators are supported to lead the development and implementation of the education program and assessment and planning cycle (7.2.2).
Exceeding theme 3Families are encouraged to contribute to reviewed policies and provide feedback (7.1)(7.2.1).
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Quality Improvement Plan for
Riverview Preschool

2021

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
Goal 1:

1

To improve children's ability to become proficient communicators.

Challenge of practice:

2

Analyse
and prioritise

Determine
challenge of
practice

3
Plan
actions for
improvement

If we intentionally teach and support the development of children's oral language then we will improve children's ability to become proficient communicators.

Actions

NQS links

Timeline

Resources

Responsibility

Educators will build their capacity to assess and track
children's oral language skills.

QA1
1.1.1, 1.1.2, 1.1.3
1.2.1, 1.2.2
QA5
5.1, 5.1.1

Term 1/2/3/4
Fortnightly with a
review in week
10.

Staff to use the Yakka Tracker tool along with
Speech Pathologist Melanie Barrie to assess and
track ALL children's language skills. Staff to meet
at end of each term to assess distance travelled
and implement site/individual goals. Staff will
also assess children through use of PASM.

Speech Pathologist - Melanie
Director
Teachers
ECWs

Educators will implement a literacy focused preschool
program to build and extend children's vocabulary.

QA1
1.1.1, 1.1.2, 1.1.3,
1.2.2, 1.3.1
QA5
5.1, 5.1.1

Pre-test: By Term 1 week
3.
Post-test: Term 2/3/4
week 8 2021.
Mid-term assessment of
implementation.

Educators will pre-test and post-test
the children's vocabulary using tier 1
and tier 2 words. The words will be
used from books implemented in the
preschool program theme.

Director
Teachers
ECWs

Educators will implement book based learning once a
week in small groups and extend vocabulary during
free play.

QA1
1.2.1, 1.2.2, 1.1.3
QA5
5.1, 5.1.1, 5.2.1

Term 1-Term 4
2021

Books rich in vocabulary (using Tier 1 & Tier 2
words), sentence construction, grammar and
phonological awareness skills (rhyming, initial
sounds & syllables).
Open ended questions, levels of questioning and
Tier 1 & 2 documents displayed/on lanyards.

Director
Teachers
ECWs

Educators will engage in professional learning to
develop understanding and knowledge of
Phonological Awareness Skills.

QA1
1.1.1, 1.1.2, 1.1.3,
1.2.1, 1.2.2
QA5
5.1, 5.1.1

Heggerty online
training March 2021.
PASM assessment
Term 1 week 4, and
Term 4, week 4 2021.

PASM and Heggerty.

Director
Teachers
ECWs

Success criteria

Children will be able to use Tier 1 words and begin to use Tier 2 and Tier 3 words during communication.
Children will recognise the written letter and sound of each letter.
Children will begin to use complex sentences in their everyday life.
Children will show growth in Yakka Tracker and PASM assessments.
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Learning Improvement Plan

1

2

Analyse
and prioritise

Goal 2:

Determine
challenge of
practice

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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Learning Improvement Plan

1

2

Analyse
and prioritise

Goal 3:

Determine
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National Quality Framework priorities
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NQS links

Key steps

Timeline
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